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lpreduction: .

PRlIISimanual was designed to assist
2l JGators in teaching life and
Smployability skills to lower functioning
- 5"‘ peC|aI education students and adults.

-_’1 These materials can be used in schools or
outside agencies to help facilitate
successful transitions.




IpLreauction:

SRRSO PlIaNAINGNSTarecessary.
EMpPONENt of Instruction according to
IDEA for: all students no matter their
1g|b|I|ty or placement. This is the

=number one priority of secondary
== ’Speaal education programs.

~ ® Teachers often lack the quality transition
curriculum and activities to meet the
individual needs in a wide range of
transition areas.
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RUlKics for Transition IV.

What does the manual include?

IS U T proVIdes a VallaIersEr O tranSItion  taols;
Eilding:

Afresearched based set of 43 Transition skills in seven
IMpertant Transition areas.

_In-l

{ BRUbrics for each Transition skill that define a common
g and consistent language to enhance the
‘.;;_’3 - communication of needs, expectations, progress, and

= accomplishments

~ 5. Forms that assist in managing the Transition process
from the initial identification of students’ needs to
documentation of student’ s long term success

Procedures for using rubrics to assist with the IEP-
writing process and managing the Transition process.

—
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ABSKill  Transition Curdieuiim ™

» WJ place Skills and Attitues -
- ponS|b|I|ty
) teractmg with Others

= A“Technology Skills

~ e Basic Academic Skills
e Habits of Wellness
® Planning for Success




N
Essential Workplace Skills and

\u Ides —

Workolzice sidlls =l zcrctcas e ra g

I EENSONIE SKilISTand dtutUdes that PEOpPIE
nme LOISUGCEEd on a dally basis ho matter their
Seuuge iese may: include:

2 ntrollmg Emotions
"Vaking Good Choices

— —-"‘.." -~

. e

= ""Demonstratmg Work Skills

— ® Showing Respect for Self and Others
® Accepting Personal Organization

® Being Open to Learning

® Following Directions in the Workplace or other
environments




556ential Skills Related to.
RESPONSIDIlItY -~

Responsiollitpinvelesasiclasicipclipe) e
BI)IYEIENSIthat PEGPIE MaVve to themselves,
BEISIaNESOCIELY. Tihose obligations may
Jr@ude

===y ollewing Directions

“’Keeplng and Following a Schedule (visual)
o Accepting Responsibility for Actions

~® Accepting Consequences

® Demonstrating Positive Learning Behaviors
® Completing Tasks to Expectations

® Controlling Behaviors




\
Essential SKills for Interactingiwith
OLHENS

Initerzle |hg WItH OUIErS INVOIVES  the ability
LUON art|C|pate effiectively in group settings.
Triis lgdlfelss

ﬂteractmg INn a Group Setting

i et et

-
,‘ l-

— & jstening

- ® Promoting Own ideas Effectively
® Being Friendly




Essential Skills Related t_p
IEchnology

= p—

PRELOLMECHNOIOgY SKillSTnVelve the Use of
tac WIIeJegy to enhance our abilities to
Reonimunicate at a higher level.

__;;_—smg/Managmg Assistive Technology

-
—
’




= .
ESSENtial Basic, AcademicrSKills™

Basic acelderrlie slls trizie slre U rl 2Yr day
life trie tyﬁlca VAmMay MOE E LalgRt Past 5t
_Jf‘=¢' Mightinclude:

SRBASIC Money: Skills
2 B scussmg Temperature

J b nderstandmg Time

— —-"‘.." -

— e

3""1Jsmg Measuring Tools for Cooking

~ o Basic Reading Skills
® Basic Writing Skills
® Basic Math Skills
e Following Written/Picture Directions
® Practicing Good Citizenship




ssential'Skills Related to Hablts

OIMVEIINEss -
(“Ja alabitsiof wellnessirequire the kind of: skills that

,gsj\,) ona nigaltrly, well, arid strass frag, Triese Sdlls ey
inclucle:

J Brie 1cmg Personal Grooming/Hygiene
SRPracticing Health Care
ERtclticipating in Leisure Activities

SEVanaging Stress

—
B

= -.Malntamlng Personal Fitness

— o Maintaining Healthy Relationships
Practicing Safety
Being responsible for School Space
Doing Household Chores
Doing Kitchen Chores
Doing Laundry




\
[al. SKills for Planning i for

Prac IGalFSKills that ake people -more
suc G55l in their jobs and their personal

mg mignt include:
.-,;—~ “Advocating For Self

— Participating in Community Resources
e Setting and Achieving Important Goals

® Participating in Employment Opportunities




HOWRUDrIcs:Enhanceslearning™

ING[arifies expectations
g Are the basis for instruction and
g EValuation

=% Enhance communication with all

—

— P

~  stakeholders

4. Hold students accountable for
specific standards




() Using Rubrics to
Enhance Learning

| Using rubrics to clarify expectations.

* Rubrics spell out expectations up front.

* Rubrics give learners a clearer idea of what they need
to do to succeed.

 Rubrics provide a focus of attention.

e Rubrics help learners better direct their efforts.

- Using rubrics as the basis of instruction.

. Rubrics provide a clear means of focusing instruction.
Rubrics provide specific criteria for what will be taught.
Rubrics provide step-by-step criteria to be learned.
Rubrics provide consistent wording for giving feedback.
Rubrics provide specific criteria for evaluation.

Rubrics provide the basis for grades students earn.

Using rubrics to enhance communication.

« A series of rubrics provides a common set of skills.
* Rubrics provide a common language.

e Rubric provide a common vocabulary.

Using rubrics to hold students accountable.

* Rubrics make it clear what is expected.

Rubrics provide for consistent feedback.

Rubric criteria describe when expectations are met.
Rubrics hold students accountable at desired levels.

©TEN SIGMA Rubrics for Transition IV Overhead 2




—
IiENg Rubrics Into IERS™

SAVEll designed rubric rov'ic—le
eC|f|c Information to assist in
BSWriting high-quality goals and

...;' " - ',
= o S—

—  Objectives.




‘k
RUbrIcs Define Expectations,on

ilree Levels

SRuUbricTitle:Statementiofithe - o)
wrr dlete on WhiIch the rubric focuses.

y M -Major segments of the rubric
gr t When combined, explain the complete skill.
- Ubric generally contains two to six major

= chit€ria that define the skill of that rubric.

-Subsections of the rubric that

= descrlbe each major criterion in detail. (The sub
criteria often describe the details or specific skills
students need to learn to possess the major
criteria-Each major criterion generally contains
two to six sub criteria that define it which can
often be turned in to criteria for lesson planning.




\
R@RUDrIC Information to ASSISt

£l \J :rltlng IEPs ™

o i —

SMVEPENING on the needs and abilities of each
Ieividual, different parts of a rubric are included
]n' -goal and objectives

- the major criteria are written as the objectives,

— and the sub criteria are the details or specific skills on
which lessons or instruction is focused.




) Breakdown of a Rubric
for Higher-Functioning Students

Annual » Controlling Behaviors
Goal Name Date Sat el

Akeng, entar Je0e e 00 12 247 8nd met  =rlw nghd, cnicr cobs ewc® cbaclve la et or MNA
©n Hanka ta cha laff merk “X™ ta ncicele an impocaal skill - Then drels X° whsn ms sinrsd.

Before beginning a rubric, considor;

= Envicanmcnt {onsiticning, adaplations, assistive tachrology).
- = Opparun.ty for student 10 communicata nesdsieanls.

* Lavels of roquircd support {promipls and asslstance).

Dato htat NA

- - y Knows types of inappropriate bohaviovs.
Objectives || __ Rosinzies interest.
__ Self-stimulsting behavior.
__ Excaossive behawvior.
~ 1Rule rlgldity.
) __ Senzory feacination.
’ __ Follwing roul:ans ar rtuals.
. Resistance ta change.

o tr————e s

Recognizes different environmenta for specific behaviors.
Dstails or _w-__\denlifiaz varioua locations {publiv, privels, loud, gulct).
SpeciﬁcSkills < __ Seacty appropfriste location [ar behaviors.
- Accesses the Iccatian.

[
i

Manages or ragulates own hehavior.
_ _ Reccgnizes Inappropriate behavicrs in 2olf and vihers.
___ e swara of cavn pattam of behewior. |
__ Accapts lirnifalions as part of Wife.

. Knows triggera that aet off own behevicr.

__ Raplacsz lasa sccaptadls behavior with mure acceplable
behanior. !

- with salf-recoynition. if pussible
- a3 adtomallG responsa, f necazaary (treivad 1o replace)}

Uses strategies to control Inappropriaks behavior.
__ Racognlzns sdgns of siress. ;
__ I= able o ==lf-regulats thoupghts and bshaviurs,

__ Dewslops routincs that limit Lhe use of repstitive bahaviora.

ESTOM SICKA, Rubirlcs far Dransition IV werhead 5.2




UsingrRubric Wording to Write

§0zIS"and Objectives forlower

ElRGtioning Students.

Soislower functioning students:
’Ubrics are often broken down

= 50 that a major criterion is the

__ e S—

R

annualgoal

— the sub criteria are the
objectives




() Breakdown of a Rubric

for Lower-Functioning Students

Practicing Health Care
Name Date Set Met

Above, enter date the goal is set and met. Below right, enter date each objective is met or NA.
On blanks to the left, mark "X" to indicate an important skill. Then circle "X" when mastered.

Before beginning a rubric, consider:

- Environment (positioning, adaptations, assistive technology).
« Opportunity for student to communicate needs/wants.

« Levels of required support (prompts and assistance).

Date Met NA
-— Al"l n ual Communicates unhealthy symptoms. .
& | Goal ___Recognizes unhealthy symptoms.
_; / - injuries
- illness (fever, fatigue)
. . 4 - sad, worried, scared for a long period of time
Objectives > Communicates the need for help.

Accepts medication with assistance.
___ Acknowledges person giving medication.
__ Accepts taking medications as directed.
- takes medication in hand
- puts medication in mouth
- swallows medication

©TEN SIGMA Rubrics for Transition IV Overhead 3.3




USingrRubric Information to Assist
INVHEING Goals Higher-Furetioning™
Stiidents With Severe Disabilities

IPLE GOAL: John will demonstrate self-
trol and self d|5C||:>I|ne by controlling his
shavior with multiple cues in a dependent

tting to needing no more than one cue in a

pendent setting, as implemented anc
= »-»fassessed by regu ar education teac ners, special

-5.‘?’ “education teacher, and instructional assistant.
A.E. 3.5

e NOTE: The goal for this student centered
around the Title of the Rubric and is linked
Kentucky s Academic Expectations




) Breakdown of a Rubric
for Higher-Functioning Students

Annual » Controlling Behaviors
Goal Name Date Sat el

Akeng, entar Je0e e 00 12 247 8nd met  =rlw nghd, cnicr cobs ewc® cbaclve la et or MNA
©n Hanka ta cha laff merk “X™ ta ncicele an impocaal skill - Then drels X° whsn ms sinrsd.

Before beginning a rubric, considor;

= Envicanmcnt {onsiticning, adaplations, assistive tachrology).
- = Opparun.ty for student 10 communicata nesdsieanls.

* Lavels of roquircd support {promipls and asslstance).

Dato htat NA

- - y Knows types of inappropriate bohaviovs.
Objectives || __ Rosinzies interest.
__ Self-stimulsting behavior.
__ Excaossive behawvior.
~ 1Rule rlgldity.
) __ Senzory feacination.
’ __ Follwing roul:ans ar rtuals.
. Resistance ta change.

o tr————e s

Recognizes different environmenta for specific behaviors.
Dstails or _w-__\denlifiaz varioua locations {publiv, privels, loud, gulct).
SpeciﬁcSkills < __ Seacty appropfriste location [ar behaviors.
- Accesses the Iccatian.

[
i

Manages or ragulates own hehavior.
_ _ Reccgnizes Inappropriate behavicrs in 2olf and vihers.
___ e swara of cavn pattam of behewior. |
__ Accapts lirnifalions as part of Wife.

. Knows triggera that aet off own behevicr.

__ Raplacsz lasa sccaptadls behavior with mure acceplable
behanior. !

- with salf-recoynition. if pussible
- a3 adtomallG responsa, f necazaary (treivad 1o replace)}

Uses strategies to control Inappropriaks behavior.
__ Racognlzns sdgns of siress. ;
__ I= able o ==lf-regulats thoupghts and bshaviurs,

__ Dewslops routincs that limit Lhe use of repstitive bahaviora.

ESTOM SICKA, Rubirlcs far Dransition IV werhead 5.2




ample Objectives for John

@Ven five dependent sittiations where John has an
EpPOtunity. te control his behavior and no more than
PREICUEMN GhRMVIlIEcegnIiZENIffErent eEnVireRMERtSHor
SPECITICIDENAVIONS 4 out of 5 times as measured by a
LEaGhER checklist.

2 FI\ [ive dependent situations where John has an
EPPErtunIty to control his behavior an and no more than

g one cue, John will regulate his own behavior 4 out of 5

:.‘.—)-

: ~ {imes as measured by a teacher checklist.

~ Given five dependent situations where John has an
opportunity to control his behavior and no more than
one cue, John will use strategies to control his
iInappropriate behavior 4 out 5 times as measured by a
teacher checklist.

e NOTE: The major criteria is used as the basis for John"s
objectives.




() Breakdown of a Rubric

for Lower-Functioning Students

Practicing Health Care
Name Date Set Met

Above, enter date the goal is set and met. Below right, enter date each objective is met or NA.
On blanks to the left, mark "X" to indicate an important skill. Then circle "X" when mastered.

Before beginning a rubric, consider:

- Environment (positioning, adaptations, assistive technology).
« Opportunity for student to communicate needs/wants.

« Levels of required support (prompts and assistance).

Date Met NA
-— Al"l n ual Communicates unhealthy symptoms. .
& | Goal ___Recognizes unhealthy symptoms.
_; / - injuries
- illness (fever, fatigue)
. . 4 - sad, worried, scared for a long period of time
Objectives > Communicates the need for help.

Accepts medication with assistance.
___ Acknowledges person giving medication.
__ Accepts taking medications as directed.
- takes medication in hand
- puts medication in mouth
- swallows medication

©TEN SIGMA Rubrics for Transition IV Overhead 3.3




Using Rubric Information to Assist
IAVIAENG Goals, Lower-FuRctioning™

Students With Severe Disabilities

SAMPLE GOAL: Bob will demonstrate the
owledge and skills he needs to remain
S|caIIy healthy and accept reSpOI”ISIbIhtK for
IS own physical well-being by increasing his

] |I|ty to communicate unhealthy symptoms
- i' rom needing multiple cues in a dependent
— = setting to needing no more than one cue in a
s dependent setting, as implemented anc
assessed by regu ar ed. teacher, special ed.

teacher and instructional assistant. A.E. 2.31

7




() Breakdown of a Rubric

for Lower-Functioning Students

Practicing Health Care
Name Date Set Met

Above, enter date the goal is set and met. Below right, enter date each objective is met or NA.
On blanks to the left, mark "X" to indicate an important skill. Then circle "X" when mastered.

Before beginning a rubric, consider:

- Environment (positioning, adaptations, assistive technology).
« Opportunity for student to communicate needs/wants.

« Levels of required support (prompts and assistance).

Date Met NA
-— Al"l n ual Communicates unhealthy symptoms. .
& | Goal ___Recognizes unhealthy symptoms.
_; / - injuries
- illness (fever, fatigue)
. . 4 - sad, worried, scared for a long period of time
Objectives > Communicates the need for help.

Accepts medication with assistance.
___ Acknowledges person giving medication.
__ Accepts taking medications as directed.
- takes medication in hand
- puts medication in mouth
- swallows medication

©TEN SIGMA Rubrics for Transition IV Overhead 3.3




Sall] ""'Dbjectlves for Bob

SNGiVen five dependent situations and No more
LeieREcUeBebaillicommunicateinjures;and
JIRESSES USINg hiS communication device,
""res, sign, gestures, etc. 4 out of 5 times as
fieasured by a teacher checklist.

=9 Given five dependent situations and no more

; “than one cue, Bob will communicate the need
for help using his communication device,
pictures, sign, gestures, etc. 4 out 5 times as

measured by a teacher checklist.

"_

7




() Breakdown of a Rubric

for Lower-Functioning Students

- Practicing Health Care

. Name Date Set Met

Above, enter date the goal is set and met. Below right, enter date each objective is met or NA.
On blanks to the left, mark "X" to indicate an important skill. Then circle "X" when mastered.

Before beginning a rubric, consider:

- Environment (positioning, adaptations, assistive technology).
« Opportunity for student to communicate needs/wants.

« Levels of required support (prompts and assistance).

Date Met NA

-'-f Al"l n ual Communicates unhealthy symptoms. .
= | Goal ___Recognizes unhealthy symptoms.
. / - injuries
— - iliness (fever, fatigue)
- . . 4 - sad, worried, scared for a long period of time
Objectives > Communicates the need for help.

___ Acknowledges person giving medication.
__ Accepts taking medications as directed.
- takes medication in hand
- puts medication in mouth
- swallows medication

Accepts medication with assistance. . -

©TEN SIGMA Rubrics for Transition IV Overhead 3.3
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O

Transition Skills Curriculum
for Students with Severe Disabilities

Workplace Skills and Attitudes
Controlling Emotions

Making Good Choices

Demonstrating Work Skills

Showing Respect for Self and Others
Accepting Personal Organization
Being Open to Learning

Following Directions in the Workplace

NogrRNS

Responsibility

8. Following Directions

9. Keeping and Following a Schedule

10. Accepting Responsibilities

11. Accepting Consequences

12. Demonstrating Positive Learning
Behaviors

13.Completing Tasks to Expectations

14.Controlling Behaviors

Interacting with Others
15.Interacting in a Group Setting
16.Listening

17.Promoting Own Ideas Effectively
18.Being Friendly

Technology Skills
19.Using/Managing Assistive Technology

Basic Academic Skills

20.Basic Money Skills

21.Discussing Temperature
22.Understanding Time

23.Using Measuring Tools for Cooking
24 . Basic Reading Skills

25. Basic Writing Skills

26.Basic Math Skills

27.Following Written/Picture Directions
28. Practicing Good Citizenship

Habits of Wellness

29. Practicing Personal Grooming/Hygiene
30. Practicing Health Care

31. Participating in Leisure Activities

32. Managing Stress

33. Maintaining Personal Fitness

34. Maintaining Healthy Relationships
35. Practicing Safety

36.Being Responsible for School Space
37.Doing Household Chores

38. Doing Kitchen Chores

39. Doing Laundry

Planning for Success

40. Advocating For Self

41. Participating in Community Resources

42. Setting and Achieving Important Goals

43. Participating in Employment
Opportunities

©TEN SIGMA

Rubrics for Transition IV

Overhead 1




t‘eps”' l0 Managing Transition

9 1: Establish®multi-year and annual
€[]z ][ ——

iE€pr2: Determine IEP categories for the
: anhnual goals selected

p 5: Use rubrics to word IEPs more

i

= meaningfully

"'—%—S tep 4: Use rubrics to manage the annual

goal process
»Step 5: Use rubrics to teach annual goals

»>Step 6: Develop a portfolio to track
student progress



C) Using Rubrics to
Organize Transition

Establish multi-year and annual transition goals.
e Use the Transition Team Survey to get input.

e Identify 5-30 multi-year Transition goals based on input.
e ldentify 2-10 annual goals based on multi-year goals.

Determine IEP categories for each annual goal.
e Select IEP categories for each annual goal.
e View IEP categories to be sure each was considered.

Use rubrics to word IEPs more meaningfully.
) e Use rubric criteria to write goals and objectives.
- ( e Add measurability and timeframes to each goal.

Use rubrics to manage the annual goal process.
e Use rubrics to organize plan for meeting annual goals.
e Use rubric criteria to communicate expectations.

e Use rubrics to track and document student progress.

Use rubrics to teach the annual goals.

e Use rubric criteria to focus teaching.

e Use rubric criteria to provide feedback.

* Use rubric criteria to evaluate and document progress.

Use Transition Needs Checklist to track progress.
e Prepare a portfolio for each student and attach checklist.
e Mark multi-year and annual goals on checklist.

D) » Track student progress on checklist.

©TEN SIGMA Rubrics for Transition IV Overhead 4




)

Transition Team Survey

Student Information Team Member Information
Name Name
Date Role/Position

Mark "S" for strengths and "N" for skills that need improvement (leave others blank). Then circle priorities.

MG | Workplace Skills and Attitudes MG| Basic Academic Skills
Controlling Emotions Basic Money Skills
Making Good Choices Discussing Temperature
Demonstrating Work Skills Understanding Time
Showing Respect for Self and Others Using Measuring Tools for Cooking
Accepting Personal Organization Basic Reading Skills
Being Open to Learning Basic Writing Skills
Following Directions in the Workplace Basic Math Skills

Following Written/Picture Directions
Practicing Good Citizenship

MG | Responsibility
Following Verbal Directions

- - Keeping and Following a Schedule MG| Habits of Weliness
N ( ) Accepting Responsibilities Practicing Personal Grooming/Hygiene
Accepting Consequences Practicing Health Care
Demonstrating Positive Learning Behaviors Participating in Leisure Activities
Completing Tasks to Expectations Managing Stress
Controlling Behaviors Maintaining Personal Fitness

Maintaining Healthy Relationships
Practicing Safety

Being Responsible for School Living Space
Doing Household Chores

MG | Interacting Well with Others Doing Kitchen Chores
Interacting in a Group Setting Doing Laundry
Listening

Promoting Own Ideas Effectively
Being Friendly

MG| Planning for Success
Advocating For Self
Participating in Community Resources

MG | Technology Setting and Achieving Important Goals
Using and Managing Assistive Technology Participating in Employment Opportunities

Q ver. SD

©TEN SIGMA Rubrics for Transition IV Form A




Transition Needs Checklist
(j Name Initial Transition Date TransitionYr. 1 2 3 4 56 7
Teacher Yr. Student wants and interests:
Teacher Yr.
Teacher Yr.
Teacher Yr. E
Teacher Yr.
Teacher Yr.
Muliti-Year Annual Goals IEP Categories
Goals Date Set Date Met
Workplace Skills and Attitudes
1 Controlling Emotions
2 Making Good Choices
3 Demonstrating Work Skills
4 Showing Respect for Self and Others
5 Accepting Personal Organization
[} Being Open to Learning
7 Following Directions in the Workplace
Responsibility
Ny _ 8 Following Directions
( > 9 Keeping and Following a Schedule
10 Accepting Responsibilities
11 Accepting Consequences
12 Demonstrating Positive Learning Behaviors
13 Completing Tasks to Expectations
14 Controlling Behaviors
Interacting with Others
15 Interacting in a Group Setting
16 Listening
17 Promoting Own Ideas Effectively
18 Being Friendly
Technology
19 Using and_Managing Assistive Technology
Q_) ver. SD

©TEN SIGMA Rubrics for Transition IV Form B, page 1 of 2




Transition Needs Checklist

() Name Initial Transition Date TransitionYr. 1 2 3 4 5 6 7
Multi-Year Annual Goals IEP Categories
Goals Date Set Date Met
Basic Academic Skills
20 Basic Money SkKkills
21 Discussing Temperature
22 Understanding Time
23 Using Measuring Tools for Cooking
24 Basic Reading Skills
25 Basic Writing Skills
26 Basic Math Skills
27 Following Written/Picture Directions
28 Practicing Good Citizenship

Habits of Wellness

29 Practicing Personal Grooming/Hygiene
30 Practicing Health Care
31 Participating in Leisure Activities
32 Managing Stress
33 Maintaining Personai Fithess
- 34 Maintaining Healthy Relationships
( ) 35 Practicing Safety
36 Being Responsible for School Space
37 Doing Household Chores
38 Doing Kitchen Chores
39 Doing Laundry

Planning for Success

40 Advocating For Self

41 Participating in Community Resources

42 Setting and Achieving lmportant Goals

43 Participating in Empioyment Opportunities
ver. SD

()
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Additionaliien Sigma Transition
RESOUKCES - —

SRUGS Eordiansition iz o Autism, Spectrum
SUWIGENLSTA GUIae for anag/gg the lransition
oI Sehool to the Real World™ $145.00

SRRIIbFICS Eor Transition I: for Higher-Functioning

Stiidents A Guide for Manag /f;g the Transition

&= 70/ School to the Real World $145.00
= S Rubrics For Transition II: for Lower Functioning
= Students A Guide for Managi/;g the Transition

~ from School to the Real World $145.00

Wwww.tensigma.org
1-800-657-3815




